illustrate the unintended effects of European efforts to promote the integration of immigrants in member states. On the one hand, I explore how the discourse of integration as it is commonly used among Spanish professionals works to uphold the widespread perception that Ecuadorian teenagers' unsuccessful attempts to establish Spanish friendships and their subsequent participation in segregated social groups is "their" failure to integrate with "us." On the other hand, I trace the struggles of Ecuadorian teenagers in the process of coming to recognize themselves as ethnic outsiders in Madrid. What stands out in this ethnographic study is that the discourse of integration not only shapes how Spanish professionals come to understand the ethnic boundaries dividing social groups of children, but also frames the ways in which Ecuadorian teenagers experience their social marginalization.
My study draws on frameworks that theorize discourse as a system of thought, embedded within historical and material structures of power, which produces its own subject.
3 By analyzing in ethnographic detail how discursive forces intertwine with material constraints to shape the subjectivity of immigrant children in Madrid, this study helps to explain how racialized colonial and postcolonial socioeconomic hierarchies are reproduced in current immigration scenarios. My aim is to demonstrate crucial processes of racialization that remain hidden in official immigration policies and hegemonic discourses that problematize and stigmatize immigrants. To this end, I document how the discourse of integration eclipses the structural inequalities created by Spanish immigration law that lead to the social, political, and economic marginalization of Ecuadorian teenagers. Instead, the assumption that integration is an inclusive social process-as well as the perception that immigrants are responsible for their participation in this process-frame how Spanish professionals working with immigrant children make sense of the ethnic boundaries forming in their schools and neighborhoods. Equally important, the same assumptions established through official immigration policies and taken up by Spanish professionals are central to the context in which Ecuadorian teenagers must struggle against their political, economic, and social marginalization. As Johnson (2001) explains, "when you name something, the word draws your attention to it, which makes you more likely to notice it as something significant." 4 On the other hand, without naming it becomes difficult, if not "impossible to talk about what's really going on and what it has to do with us." 5 Furthermore, and particularly significant to the context of this study, the power to name is not equally distributed, since occupying either a powerful or powerless position will influence a person's ability to be heard. 6 In Spain, the use of integration is ubiquitous in the policies and procedures of public institutions, non-profit agencies, churches, and schools, and many Spanish professionals uphold the ideal of integration as an inclusive social process in a democratic society. Nonetheless, a discussion of integration always implies that fundamental differences must exist between individuals-otherwise there would be no need for some people to integrate (or be integrated) into the larger society. These differences, moreover, are often understood in terms of deficits that need to be overcome in order to integrate into the Spanish culture and way of life. Thus, when integration fails it is generally the immigrant child who is held accountable for the ethnic boundaries of society-as the immigrant must be willing to engage in the project of integration due to his or her difference. However, the focus on personal responsibility and the inability of immigrant children to integrate-rather than the larger social forces that come to produce the distinction between "native" and "immigrant" children-leads many Spanish professionals to gloss over the striking inequalities differentiating immigrant children from their Spanish peers in favor of circular arguments about the insurmountable cultural differences of immigrants and their children.
Indeed, I often heard people reason that it was "normal" [a normal tendency] for youth to segregate themselves because of their cultural differences and, at the same time, explain that these children could only be expected to perpetuate the cultural values and practices of their parents because they remained segregated from other Spanish youth. These children, many Spanish professionals infer, must be either unwilling or incapable of full participation in Spanish society.
For the Ecuadorian teenagers who I came to know during my fieldwork, however, the process constituting their subjectivity was more complex than Spanish professionals generally assumed. These teenagers aspired to full participation in Spanish society and hoped to follow the same social, professional, and economic trajectories as their Spanish peers. Yet as they attempted to pursue their ambitions, they became keenly aware of the many forces constraining their ability to participate in Spanish social activities. Unable to confront the larger structural inequalities differentiating them from their Spanish peers and with little power to publicly name social and economic arrangements contributing to their oppression, many teenagers resigned themselves to their social segregation and began to recognize themselves as ethnic outsiders in Madrid.
Compounding this complexity, they often experienced a sense of shame or embarrassment at their own social, political, and economic marginalization and felt compelled to hide the hardships they were experiencing from their Spanish peers. Ultimately, regardless of whether they accepted responsibility for their social segregation or fought against it, they were forced to act within a context that simultaneously celebrates the possibility of a more inclusive democratic society and holds these teenagers largely responsible for this future.
Since the completion of my fieldwork, the dramatic downturn in the El resultado que busca la polí tica de integració n con este proceso es la consolidació n de una sociedad inclusiva, en la que todos los que contribuyen a construirla tengan las mismas oportunidades, se sientan parte de ella y la sientan como suya.
[The aim of integration policy is the creation of an inclusive society, in which everyone who contributes in the building of this society has the same opportunities, feels part of it, and feels that it is their own.]
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Yet on the other hand, the Spanish Strategic Plan establishes legal status as a prerequisite for equal participation in Spanish society and requires immigrants to take responsibility for their legality:
La falta de autorizació n de residencia o estancia deja a quien tiene la nacionalidad de un tercer paí s en situació n de irregularidad y de gran vulnerabilidad, con graves consecuencias legales, sociales y econó micas; no se tiene derecho a trabajar, a obtener documentació n, a la libre circulació n, a la participació n pú blica, a las ayudas en material de vivienda, a las prestaciones de la Seguridad Social, etc.
[The lack of authorization to reside or stay in the country leaves third country nationals in a situation of irregularity and high vulnerability, with serious legal, social, and economic consequences; one does not have the right to work, to obtain documentation, to free circulation, to public participation, to material aid for housing, social security benefits, etc.]
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In beginning with the assumption that integration is an inclusive social process and then bracketing the condition of circular irregularity as a problem People reasoned that most Latin American children shared a common language, religion, and many cultural traditions with their Spanish peers, and therefore should be able to quickly learn Spanish values and norms as they integrate into Spanish society. One Spanish teacher explained:
En 20 años, no se podrá distinguir el hijo de un inmigrante latino de los niños españoles. Los marroquís no se pueden integrar porque su cultura y su lengua son diferentes, pero los niños latino americanos serán integrados completamente.
[In 20 years you won't be able to distinguish the children of Latin American immigrants from Spanish children. Moroccans can't integrate because their culture and language is different, but Latin America children will be completely integrated.]
Given these widespread expectations-that immigrant children will follow a logical trajectory of integration for their own benefit and the greater good of Spanish society, that immigrant children must discard their different or deficient behaviors in order to do so, and that the children of Latin American immigrants will be able to quickly and easily integrate into Spanish societypeople were often confused and frustrated when the children of Latin American immigrants participated in segregated social groups. One high school teacher supervising a recreational break between classes pointed out the various ethnically segregated groups of students to me and lamented:
Los chicos están completamente separados en el patio, los latinos, los rumanos, los españoles, ¿qué podemos hacer si se segregan cada vez que tienen la oportunidad?
[The kids are completely separated on the yard, the Latinos, the Romanians, the Spanish. What can we do if they segregate themselves every time they have the opportunity?]
In what follows, I highlight the structural forces leading to the formation of ethnic boundaries between segregated social groups of teenagers in Ciudad
Lineal that were typically overlooked due to common expectations for the children of immigrants. It is important to note that during my fieldwork I generally found Spanish teachers to be very sympathetic to personal hardships their students experienced as immigrants in Madrid. These teachers attempted to support individual students by privately encouraging them to work hard and persevere with the hope that immigrant children would ultimately overcome existing inequalities. At the same time, however, I found that many Spanish teachers, neighborhood residents, and classmates were critical of Ecuadorian teenagers for segregating themselves and failing to participate in Spanish social groups. Many came to the conclusion that Ecuadorians were unwilling or simply incapable of integration due to the overwhelming cultural differences of their ethnic background. 
BECOMING AN ETHNIC "OTHER": A CASE EXAMPLE

Ecuadorian Teens Attempt Social Integration
The ideal of an integrated society that was brought to the forefront of casual In one of our early conversations about her friendships at school Ana explained that she was able to easily make friends with her Spanish classmates. Spanish friends by insisting that her language and immigrant background did not interfere with her ability to interact with her Spanish peers.
However, it was not only the fact that Ana was noticeably eager to highlight her social interactions with Spanish students that led me to conclude that Ana had internalized the discourse of integration in Madrid. On several occasions, Ana also expressed acute discomfort at being recognized as part of a segregated immigrant community. Perhaps most strikingly, one Sunday afternoon when I was walking with Ana in a public park where Ecuadorians regularly gathered together to share a meal, relax, and socialize, Ana remarked, "Te da un poco de miedo, el ver tanta gente del mismo color, de tu mismo país, en un mismo lugar" [It makes you a little afraid, seeing so many people the same color as you, from your country, in one place].
It was clear that day that Ana's reaction to the people in the park was not rooted in a fear of physical violence, but rather stemmed from her fear of being recognized as a member of a racial minority group in Madrid. When I first suggested the idea that we have lunch together and explore the rows of vendors selling their products in the park on Sunday afternoons Ana had blatantly refused to participate (her mother later compelled her to join us). I
had not been entirely surprised at her reluctance since the gathering of large groups of immigrants in public parks and neighborhood plazas was publically discussed as a social problem emerging in the wake of massive immigration movements to Madrid. Like the other Ecuadorian teenagers who had expressed embarrassment or shame when I suggested going to the park (e.g., one teenager Although not all the students in the class were equally friendly-Ana in fact had numerous examples of exchanges that she interpreted as racist-I often saw girls approach Ana to include her in class activities or simply to start a conver-
sation. Yet I found that even though Ana was friendly with the Spanish girls in her class, she almost always spent her recreational breaks, lunch periods, and time after school socializing with teenage girls from Latin America in other classes at the school. As soon as a break from instruction began, Ana would go off to find the other Latina girls in the high school. On the patio she would stay with this group instead of interacting with the Spanish girls from her own class.
There were approximately fifteen Latina teenage girls in the high school-from Ecuador, Peru, Colombia, Bolivia, and the Dominican Republic-that formed a segregated social group at the school. At times Latina and Spanish girls would speak to one another, but the group of Latina teenagers was always a presence on the school patio that was conspicuously separated from the activities of the other students.
The sharp contrast between the expressed desire of Ecuadorian teenagers to make Spanish friends-as well as the oftentimes friendly overtures of Spanish teenagers-and the clear ethnic boundaries between social groups of students at secondary schools presents a paradox. Why were the students segregated at Ana's school? These segregated social groups of teenagers at Ana's school were an obvious source of frustration among the many teachers who valued the ideal of an integrated society. As quoted above, one teacher at Ana's school once commented to me in dismay, "¿Qué podemos hacer si se segregan cada vez que tienen la oportunidad?" [What can we do if they segregate themselves every time they have the opportunity?] Many teachers concluded that the immigrant students were choosing to segregate themselves because they were ethnically and culturally different from Spanish students. In fact, Ana and her immigrant friends were struggling against their marginalized position as ethnic outsiders but constrained by larger structural forces in their ability to participate in the social activities of their Spanish peers.
Madrid 2006: Hard Times for Ana and Her Mother
As my relationship with Ana progressed over the course of the school year, our conversations often centered on the nuances of the social relationships at the school (e.g., a discussion about which friend had a crush on a boy, an analysis of a disagreement between friends, an explanation of a teenage crisis with an account of who had been appropriately supportive and who had failed to act as a good friend). Ana enjoyed these opportunities to contemplate the social dynamics at the school, and they provided opportune moments for me to ask Ana to reflect on her friendships. Initially, when I pointed out her obvious tendency to spend time with the other Latina girls at her school and contrasted her behavior with her previous descriptions of her Spanish friendships, she explained that she had recently come to the realization that when she was with Spanish girls she had to behave like a pija [snob], and she no longer wanted to act in this way. This was a common term, and I often heard Ecuadorian teenagers and even younger Latin American girls complain that they did not want to play with Spanish students because they were pijas. Still, given the friendly nature of many of the girls in her class, I encouraged Ana to expand her analysis over the course of several conversations. After further reflection, Ana told me that she was tired of trying to pretend that she was someone who she was not, and she could only be herself when she was with her Latina friends. She felt that the Spanish girls could never really understand her life and her problems.
Since I was regularly visiting Ana and her mother Cristina several times a week at that time, I recognized that Ana was referring to problems that There was considerable tension, however, between Cristina and Angie about the shared responsibilities of childcare, cooking, cleaning, and paying rent, and
Cristina was eager to find work and a separate apartment where she could live with younger daughter Ana.
In early January 2006, after several months of searching for employment, Cristina found part-time employment as a domestic worker. She earned 550 euros ($715) a month for working five hours a day, five days a week. She was required to clean the house, cook and care for a sick and elderly man who lived in the house, be ready to respond to his needs whenever he requested assistance, and take his two large dogs to the park twice a day (a chore she found particularly distasteful). Despite the fact that she felt that she was being exploited, she told me that she could not complain because she could be fired and easily replaced by one of the numerous unemployed Latina women in the neighborhood. She also felt that it was imperative to maintain employment so that she could take advantage of the regularization campaign that was occur- Cristina was under an enormous amount of stress as she struggled to pay her bills and buy food for herself and her daughter each month. In addition to the monthly rent of 300 euros, she was required to pay 74 euros for her daughter to attend the semiprivate high school (concertado) that was widely considered to have higher academic standards than the local public high school. 38 At the end of January Cristina also found out that her employer refused to pay any of her social security tax even though he had promised to pay half of the tax when she was hired. After the rent, the additional 138 euros in social security tax, and Ana's school fees she was only left with 38 euros ($49) per month to buy groceries and other necessities. She felt, however, that it was imperative for her to pay the tax-not for her own benefit-but because if she did not Ana would lose the possibility of legal residency and the ability to ultimately gain Spanish citizenship. She was also reluctant to send Ana to the local public school because of the school's poor academic reputation.
The fact that Cristina could not make it to the end of the month on her salary was certainly not due to her lack of effort in trying to find additional employment. Cristina went out nearly every afternoon looking for part-time work in order to supplement her income. Her work permit restricted her to domestic labor, so any additional employment could only be obtained in the underground economy. On several occasions she was hired by a wholesale shop to take two hundred pairs of earrings out of small plastic bags and arrange the earrings onto pieces of thin white cardboard. This work was slow and tedious, since each earring had to be individually fastened onto the piece of cardboard.
One evening, Cristina, Ana, and I worked steadily for almost four hours to complete an order from the wholesale store. Cristina was paid 30 euros ($40) for the work, a wage she described as fair because she could complete the work at home with the help of her daughter. Yet Cristina needed to continually search for additional employment because the work was not a steady source of income. In addition to going to different employment agencies every few days to inquire about job possibilities, she attempted to supplement her income using her tailoring skills. The going rate to hem a pair of pants at the time was 6 euros so Cristina put up signs in the neighborhood offering to complete the same work for 4 euros. She also made doll clothes and presented them to neighborhood corner stores for sale. Despite her efforts, she was unable to establish a clientele in either business.
Ana and Cristina spoke openly about their economic difficulties and the stress that was caused by living in such crowded conditions. An excerpt from my field notes provides an example of the stress level in the household:
After school we went back to the apartment and Ana started making rice. Shortly afterwards Cristina came home, and when I asked her about her day she started crying. She said she couldn't find work for the afternoon. She was distraught and said that things are just getting worse for them here, that they are not getting ahead, they are just falling further behind, that she has to borrow money from the landlord each month because she can't pay both her social security and Ana's school fees. She also told me more about work, how it was abusive because she was not allowed to take a break. When Ana tried to console her she sobbed, "Do you think I want to shut myself up (encerrarme) in that house every day?" She also complained that Spanish people don't treat Latinos like humans; they treat them like animals. Fieldnotes, April 19, 2006 Given these difficult circumstances it was not surprising that the children of Ecuadorian immigrants were extremely aware of the economic differences between their families and the families of their Spanish peers. During our months of conversations about the social relationships at the school, Ana regularly pointed out examples of social situations that were problematic for her and explained why she could talk openly with her Latina friends in a way that was impossible when speaking to a Spanish girl. For example, with the other Latina girls at her school she did not have make up excuses about why she could not stop for a drink after school or pretend that she was going to buy a cell phone soon-a nearly universal possession among her Spanish classmates but an economic impossibility for Ana. She did not have to be embarrassed that her mother worked as a housecleaner or that she never went on vacation during school holidays. She pointed out that her Latina girlfriends also lived in overcrowded, shared apartments, so she did not have to hide the fact that she shared an apartment with two other families. Moreover, due to Cristina's difficulty paying rent and buying groceries, Ana could not participate in any activity with her Spanish peers that involved money. Once, when Ana was discussing the stress of her home life, I foolishly suggested she join the school soccer team to alleviate some of her tension because she had recently told me that she had enjoyed the sport in Ecuador. Ana gave me an incredulous stare before patiently explaining that there were many costs involved with the school soccer team-money was required for the uniform, for travel, for team pictures, for snacks during practices and games-that made her participation in the school team a ridiculous impossibility.
"Here your ambitions are illusions": Ana's Emergent Subjectivity in Madrid
Spanish teachers and professionals-and even more so sensitive and friendly Spanish students like Estefanía-were unprepared to enter into conversation with Ana about the harsh inequalities she was experiencing. In our discussions about the social dynamics at her school Ana was keenly aware of the many forces constraining her ability to participate in Spanish social activities. Yet at the same time, she was ashamed and embarrassed about her living conditions and did not feel that she could discuss her own social, political, and economic marginalization with her Spanish peers. Not once did I observe her initiate a critical conversation about the extreme hardships in her life with her Spanish teachers or peers. I suggest that the discourse of integration, by celebrating the inclusive process of integration and foregrounding the individual responsibility of immigrants in this process, undergirded the pervasive silence surrounding topics of structural inequalities at Ana's school. Unable to confront the larger structural inequalities differentiating her from her Spanish peers and positioned as an ethnic "other" in the school, Ana became resigned to her social segregation-and began to recognize herself as an ethnic outsider in Madrid.
Towards the end of the school year, Ana announced that she wanted to attend the neighborhood public school the following year. During a conversation that I observed between Ana and her mother about her desire to change schools, Ana explained that although she thought that the semiprivate schools demanded more from their students and would provide her a superior education, she wanted to go to a school where the students were "como yo" [like me].
Cristina, however, was openly opposed to the move. She lamented that all of their sacrifices as immigrants had been made so that Ana could receive a good education and obtain professional employment in Spain. At the point of tears,
Cristina nearly shouted at her daughter that they hadn't immigrated to Spain to remain poor-they could have stayed in Ecuador if that was the case. From
Cristina's perspective, Ana was failing to pursue the middle-class dream they had already worked so hard to obtain.
Ana was noticeably upset by her mother's emotional reaction to her announcement that she wanted to change schools. Like her mother, she knew that transferring to the public high school would make it increasingly difficult to continue on to the university and eventually obtain professional work. Yet
Ana felt that dropping out of the semiprivate school was inevitable. In a private conversation that followed, Ana told me that she was tired of being a minority at her school-of pretending to be someone she was not-and she was confident that she would be able to make more friends at a public school because of the large immigrant student population. She commented that although many of the Spanish girls at her school were "muy majas" [very nice], the Latina girls "me entienden major" [understand me better]. Moreover, she confided that she had reached the conclusion that, "Aquí sus ambiciones son ilusiones" [Here your ambitions are illusions]. Ana's comment indicated that she felt she would never be able to follow the same path as her Spanish peers; she now recognized herself as part of an ethnic minority in Madrid.
CONCLUSION
The ethnically segregated social groups of teenagers at Ana's school were a source of frustration among the many teachers who valued the ideal of an integrated society. For most teachers, a linear trajectory of integration appeared to be a common-sense approach to creating a safe and equitable society during this unprecedented period of immigration. Teachers were therefore genuinely dismayed by the distinct ethnic boundaries at their school and unsure how to respond to the segregated groups of students. Many could only conclude that immigrant children were "normal" teenagers who simply identified with other ethnic outsiders possessing similar cultural differences.
By tracing the social forces that shape segregation and the creation of ethnic boundaries in Ana's school, I demonstrate that the segregated groups of students were not inevitable or "normal" ethnic divisions of the schoolyard based on cultural difference, but the result of racialized processes by which to continue on to the university in Spain. Both Ana and her mother considered the neighborhood public school to be a step down in the academic and social hierarchy of secondary schools, and Ana's mother was distraught that Ana was failing to pursue her professional dreams at the better school. Nevertheless, Ana had already come to the conclusion that her ambitions in Spain were illusions;
she would follow different educational, professional, and social trajectories from her native-born peers-like the other students enrolled at the neighborhood public school who were, in her words, "como yo" [like me].
